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Media Arts Levels 3 and 4 curriculum area map – example
	[bookmark: _Hlk179968710]Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 4, students identify and describe the media languages and media technologies used to construct representations in media arts works they experience and/or produce.
	ü
	2. They recall where, when, why and how media arts works are created and distributed across cultures, times, places and other contexts, including the work of Aboriginal and Torres Strait Islander Peoples.
	ü
	3. Students explore and experiment with media arts production processes and technologies.
	ü
	4. They use media languages, technologies and production processes to communicate ideas, perspectives and meaning in media arts works.
	ü
	5. Students share their work in informal and formal settings with different audiences using responsible media practice.
	ü

Media Arts Levels 3 and 4 curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
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	Strand
	Exploring
	Developing Practices
	Creating
	Presenting

	
	Content description (CD)
	explore where, when, why and how media arts are created and distributed across cultures, times, places and other contexts
VC2AMA4E01
	explore how Aboriginal and Torres Strait Islander Peoples use media arts to communicate their connection to and responsibility for Country and Place 
VC2AMA4E02
	develop media production skills by exploring ways of shaping ideas using media languages and technologies, including images, sounds, text and/or interactive elements
VC2AMA4D01
	use media arts language, production processes and technologies to construct representations that communicate ideas, perspectives and meaning
VC2AMA4C01
	share media arts works in formal and informal settings considering responsible media practice
VC2AMA4P01

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	3.0 The history and evolution of Australian television
	1, 3
	ü	1
	ü	2
	ü	3
	ü	4
	ü	5

	3.1 Introduction to scripts: Akeelah and the Bee
	1, 3
	ü	1
	☐	
	☐	
	☐	
	☐	

	3.2 Performing monologue scripts
	1, 3
	☐
	
	☐	
	ü	3
	ü	4
	ü	5

	3.3 Exploring filming and the editing process
	1, 3
	☐	
	☐	
	ü	3
	☐	
	☐	

	3.4 Creating a short monologue video
	1, 3
	ü	1
	☐	
	ü	3
	ü	4
	ü	5

	3.5 Reflecting on monologue video
	1, 3
	ü	1
	☐	
	ü	3
	☐	
	☐
	

	3.6 Exploring representation in films: Investigating Wonder
	2, 3
	ü	1
	☐	
	ü	3
	ü	4
	☐	

	3.7 Study of B-roll: How it elevates storytelling
	2, 3
	ü	1
	ü	2
	ü	3
	ü	4
	ü	5

	3.8 Creating a short interview video
	2, 3
	ü	1
	ü	2
	ü	3
	ü	4
	☐	

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	3.9 Presenting interview video
	2, 3
	ü	1
	☐	
	ü
	3
	☐	
	ü	5

	3.10 Reflecting on interview video
	2, 3
	ü	1
	☐	
	ü	3
	☐	
	☐	

	4.0 Exploring audio as a Media Arts form
	1, 4
	ü	1
	ü	2
	ü	3
	☐	
	☐	

	4.1 Producing a radio show
	1, 4
	ü	1
	☐	
	ü	3
	ü	4
	ü	5

	4.2 Creating a podcast series
	1, 4
	ü	1
	ü	2
	ü	3
	ü	4
	☐	

	4.3 Presenting podcast
	1, 4
	ü	1
	☐	
	☐	
	☐	
	ü	5

	4.4 Reflecting on the process of creating a podcast 
	1, 4
	ü	1
	☐	
	ü	3
	☐	
	☐	

	4.5 Exploring journalism and crew roles
	2, 4
	ü	1
	ü	2
	ü	3
	☐	
	☐	

	4.6 Editing scenes into a sequence: Mini news report production
	2, 4
	☐	
	☐	
	ü	3
	ü	4
	☐	

	4.7 Creating a kids’ variety TV show
	2, 4
	ü	1
	ü	2
	ü	3
	ü	4
	ü	5

	4.8 Presenting kids’ variety TV show screening
	2, 4
	ü
	1
	☐	
	☐	
	☐	
	ü	5

	4.9 Reflecting on kids’ variety TV show 
	2, 4
	ü
	1
	☐	
	ü	3
	☐	
	☐	

	Comments, notes, actions
	Media Arts productions will be sent out via email to other primary teachers to screen in class, assembly screenings will run for different year levels, and parents will be invited to scheduled film screenings.
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Assessment 
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	3.0 The history and evolution of Australian television
	Timeline of Australian television
Focus: Scriptwriting and production; creating a timeline demonstrating on the evolution of Australian television. Media literacy, scriptwriting, and production.
Explore milestones such as the first broadcast, colour TV, iconic shows (Skippy, Play School), and First Nations programming like NITV.
Discuss how television has shaped Australian culture, focusing on the impact and importance of representation.
Explore symbols and imagery from TV history (old TV sets, the NITV logo, streaming platform logos) and analyse how visuals tell stories and reflect milestones.
Assign groups a milestone or era (early TV, First Nations programming, streaming platforms, etc.). Each group then plans and sketches ideas for their section and script, using symbols, captions, and catchy quotes that reflect the themes and style of their milestone.
Create the section, visually representing the milestone with clear symbols and captions.
Combine all sections into a cohesive timeline, creating a visual story of Australian television’s evolution.
Formative assessment: 
Students research, plan and reflect on how television has connected Australians over time and why it is important for TV to include diverse voices such as Aboriginal and/or Torres Strait Islander stories.
Summative assessment: 
In groups, students present their tapestries on a chosen milestone/era of Australian television. Students explain their milestone, the symbols used, and their significance. It is recommended that teachers evaluate the presentation using an assessment rubric.
	1, 2, 3, 4, 5 

	3.1 Introduction to monologue scripts: Akeelah and the Bee
	Film analysis and discussion
Focus: Expressing emotions; storytelling
Assessment: 
Scene analysis: Understanding and conveying emotions
Students analyse a key scene from the film Akeelah and the Bee (2006) where emotions are central to the storytelling. Students identify the emotions expressed and explore how the character conveys these emotions through dialogue and body language (tone of voice, facial expressions, pacing).
Formative assessment: 
Students complete an individual written analysis of the emotions expressed in the scene and how they were conveyed.
Summative assessment:
Group discussion on times when the students felt similar emotions to the main character of Akeelah drawing on their analysis to support their viewpoint. 

	1




	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	3.2 Performing monologue scripts
	Monologue scripts, character and dialogue
Focus: Developing characters and dialogue in monologue scripts
Students select from monologue samples (teacher handouts) and highlight where dialogue reveals character development and emotions. They explore vocal delivery and non-verbal elements that enhance storytelling.
Students respond to set questions about the character’s background in the monologue. The questions are designed to help students understand how character traits and personality influence behaviour.
Students rehearse the monologue/excerpt, receiving feedback based on a criteria sheet during peer and teacher discussions to refine their performance. The focus is on transitioning skills from live acting to media arts, where non-verbal elements and dialogue delivery are heightened for film.
Students present their monologue in front of a green screen or backdrop to the whole class. Students provide constructive feedback on delivery, including vocal clarity, emotional expression, and non-verbal techniques.
Formative assessment:
Written response to set questions about monologue characters, focusing on character traits and motivations.
Summative assessment: 
Final version of the character and their monologue delivered to the class, evaluated using a criteria sheet.
	3, 4, 5

	3.3 Exploring filming and the editing process
	Technical production processes
Focus: Exploring script development, filming, camera shots, green screens, lighting and editing processes
Model the basic technical processes students need to follow to film a short monologue using a green screen or backdrop.
Students explain simple editing terminology (‘cut’, ‘trim’,’ transition’, ‘background’) to demonstrate comprehension of how camera shots, lighting, and basic editing enhance the quality of their video production.
Formative assessment: 
Students identify and outline the key steps of the filming process (planning, recording and editing). 
Students explain basic editing terminology in their own words, showing their understanding of how these technical elements improve the quality of video production.
	3

	3.4 Creating a short monologue video
	Monologue videos: Personal growth stories
Focus: Creating, filming and presenting a short monologue video – scriptwriting, acting, filming and editing; sharing a story of personal growth and triumph.
Explore monologue structure and features, focusing on selecting dialogue that allows for a strong and concise performance.
Students identify how a monologue can be structured, and which features enhance a monologue script.
Students write about a personal theme, such as a moment of growth, in the form of a monologue. Teacher and peer feedback is provided on the script.
Students apply this feedback to their monologue scripts. Once the final version of their monologue script is finished, students plan their video using a filming template that includes setting, script, characters, costumes/props, and character background. Students then create a 2-minute video and are assessed on their performance skills (acting, vocal tone/projection), the strength of their script, and their application of basic filming and editing techniques.
Formative assessment:
Students incorporate feedback into their learning and work effectively as a team.
Summative assessment: 
The final video performance, including scriptwriting quality, use of props, filming, demonstration of performance skills and editing. 
	1, 3, 4, 5 

	3.5 Reflecting on monologue video
	Monologue video reflection
Focus: Presenting and reflecting on a short monologue video
Students watch all class monologues and reflect on the performance, creativity, and entertainment value of their work. They also note ways in which other performances could inspire improvements to their own.
Formative assessment: 
Students briefly reflect on strengths and areas to improve in their monologue, noting how their peers’ performances inspire future work.
	1, 3

	3.6 Exploring representation in films: Investigating Wonder
	Representation of diversity in film
Focus: Exploring and representing people with diverse abilities in different media forms.
Students watch scenes from the film Wonder (2017) and explore the portrayal of characters with diverse abilities, analysing the storytelling techniques and representations used to highlight their strengths and challenges.
Encourage students to brainstorm and plan their own film that would represent people with diverse abilities, written in the form of a film plan that represents neurodiversity.
Students consider what to do to ensure a film idea includes people of all abilities, acknowledging the importance of representation.
Students write about how they would plan and approach creating a film to be inclusive of minority groups and identify the important questions and issues they need to consider for accurate representation.
Formative assessment: 
Students pitch a film idea that showcases how they would promote inclusivity and represent individuals with diverse abilities. 
	1, 3, 4

	3.7 Study of B-roll: How it elevates storytelling

	Scripting and storyboarding B-roll footage
Focus: Exploring B-roll: Purpose and connection in storytelling; scripting and storyboarding B-roll
Students view the short film Piper (2016) to analyse the use of B-roll in storytelling. The fundamental filming techniques, including camera angles, lighting and storyboarding, and their use in B-roll footage is also explored.
In groups, students receive an identical storyboard and script. Working collaboratively, teams brainstorm and plan how to use B-roll effectively for the script, using iPads or class cameras, and experimenting with different visual elements to enhance the narrative or shift the genre.
Formative assessment: 
In groups, students create and share their storyboards and planned use of B-roll, receiving peer and teacher feedback guided by a criteria sheet.
Summative assessment: 
In groups, students present their final, edited videos demonstrating effective integration of B-roll, appropriate shot types, and inclusive storytelling. They also reflect briefly on their creative process and how their choices impacted on the final product.
	1, 2, 3, 4, 5 

	3.8 Creating a short interview video

	Documentary interview – script and storyboard
Focus: Exploring interview styles and creating documentary interviews
Students investigate various interview and documentary styles and create a short video about someone’s hobby. 
Students watch an interview with Aboriginal author Boori Monty Pryor to explore a particular interview style. 
Students participate in role-playing activities to practise active listening and questioning techniques. 
They plan interview questions and storyboard an interview for a student in their class about their hobby and present a live, 2-minute interview in class. 
Formative assessment:  
Students submit their interview scripts and storyboards for the teacher to review, demonstrating their planning process and understanding of different interview styles and approaches. 
	1, 2, 3, 4

	3.9 Presenting interview video

	Documentary interview – presentation
Focus: Presenting interview videos in a screening session; audience engagement and feedback
Students present interview videos to class in a screening to their peers and other teachers. They consider the order of the interviews and audience engagement.  
Summative assessment:  
Students present their interviews in class, implementing the elements and structure of an interview for entertainment. The ability of students to engage in a conversation and elicit responses from their interviewee is assessed. 
Teacher uses a rubric to evaluate final interview performance and gives students oral feedback. 
	5

	3.10 Reflecting on interview video
	Documentary interview – written reflection
Focus: Reflection: analysing practices, processes and learning from interview videos
Interview students on their performance to determine a goal for improvement and provide them with feedback. 
Summative assessment:  
Teacher uses a rubric to evaluate final written reflections for understanding of the creative process, interviewing techniques and audience engagement.  
	1, 3




	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	4.0 Exploring audio as a Media Arts form
	Exploring and developing audio products
Focus: Exploring audio media products from different cultures and times
Students explore various oral media types such as radio shows, podcasts, storytelling, and traditional oral histories from different cultures and historical periods.
Students work in groups to create a timeline of oral media arts, as well as brief explanations of individual arts.
Students pick one classic oral media art (e.g. simple fairytale, cultural story) and one modern oral media art (e.g. audiobook, podcast, radio). Students work individually to create a 2-minute classic oral media piece in a modern form, respecting the cultural views and intention of the original creator(s). 

Formative assessment: 
Students draft their scripts and share them with peers for feedback on clarity, creativity, and style or cultural or historical perspectives. They then refine their work based on input.
Summative assessment: 
Students present their final oral media projects, demonstrating their understanding of different styles, historical and cultural perspectives. 
	1, 2, 3

	4.1 Producing a radio show
	Radio show segment
Focus: Producing a radio show segment – vocal acting, scriptwriting, editing
Listen to Australian radio shows such as The Wiggles Radio Show. Students identify structure and style. 
Practise clear and expressive speaking with varied tones and emotions through engaging exercises (lip trills, tongue twisters). 
Students pair up to create a 3- to 4-minute radio show script on a topic such as gadgets, animals, sports, or stories and use a script starter to begin the radio show.
Students film and edit a radio show segment using applications such as Foley (iOS), Anchor or GarageBand.
Formative assessment: 
Peer feedback: Share the radio show scripts and recordings for feedback. Students can give constructive feedback and suggest improvements.
Teacher to provide individual or group feedback on how clearly the students spoke, their use of varied tones, and the effectiveness of their editing.
Summative assessment: 
Evaluate the final radio show segment based on creativity, clarity of speech, appropriate use of sound effects/music, and adherence to the assigned time frame (3–4 minutes).
	1, 3, 4, 5






	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	4.2 Creating a podcast series
	Exploring and developing podcasts
Focus: Recording audio files of podcast series: writing, scripting, recording equipment, audio editing and vocal performance
Students work in pairs to create a 3-minute podcast episode focused on famous world landmarks, travel destinations, or global cuisines.
Students listen to podcasts for children on channels such as ABC Kids Listen, or podcast series such as The Bush Telegraph (SBS), Brains On! and Story Pirates to understand the structure, style and tone of engaging podcasts and how a story evolves over a podcast series. Students analyse podcast features such as introductions, body content, and closing remarks, assessing their ability to comprehend and analyse audio content.
Students draft their podcast scripts using starters such as ‘Welcome to World Wonders! I’m [Name], and today we’re visiting …’ and practise clear, expressive vocal performances, refining their delivery and creativity.
During the creating phase, students use beginner-friendly equipment such as smartphones or USB microphones to record their episodes, and software such as Audacity to edit them. They demonstrate technical skills, teamwork, and an understanding of podcast production.
Formative assessment: 
Peer reviews and teacher check-ins at each stage provide feedback on script creativity, clarity, vocal performance, and technical execution.
Summative assessment: 
The final evaluation is based on script creativity, audio quality, vocal performance, editing proficiency, and collaboration in the creation of the podcast episode.
	1, 2, 3, 4

	4.3 Presenting podcast
	Podcast presentation and sharing
Focus: Presenting and sharing podcasts to different audiences
Students present their recorded podcast episodes within the class and across the school.
They devise a series of questions to gather feedback on their podcasts. 
Students gather and collate feedback on their podcasts from their different audiences. 
Summative assessment: 
Use a rubric to evaluate published podcast performance and give students oral feedback based on the collated feedback from different audiences. 
	5

	4.4 Reflecting on the process of creating a podcast
	Podcast production reflection
Focus: Reflection on the creation of a podcast: analysis of practices and processes
Interview students on their performance to determine a goal for improvement and provide them with feedback.
Summative assessment: 
Use a rubric to evaluate final written reflections for understanding of the creative process, podcasting techniques and audience engagement. 
	3




	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	4.5 Exploring journalism and crew roles
	Analysing and evaluating journalism and reporting
Focus: Exploring varying styles of journalism and reporting
Students listen to examples of journalistic programs such as ABC Kids Listen and BTN (Behind the News) to identify features of news reporting, interviews, and storytelling.
Students analyse key features (e.g. headlines, factual language, interviews) and discuss roles such as news anchors, field reporters, and interviewers, showing understanding through reflections and class discussions.
Students practise presenting using BTN transcripts or prewritten scripts (such as weather updates or interviews), focusing on vocal delivery, tone, pacing and expression.
In groups, students create and record a 3-minute news segment using tools such as tablets, combining researched content and effective delivery.
Formative assessment: 
Observe how students apply journalistic and reporting skills, and vocal delivery.
Summative assessment: 
Evaluate comprehension of journalistic features, script accuracy, communication skills, creativity, and teamwork in the research and delivery of a news report. 
	1, 2, 3

	4.6 Editing scenes into a sequence: Mini news report production
	Mini news report production
Focus: Mini news report production; research, scripting, on-camera delivery, editing software, mixing sound effects and music soundtrack
Students research a newsworthy topic (local event, school update or environmental issue) and write a short script following a news report structure (headline, main content, closing).
Students perform the script on camera, practising clear speaking, appropriate tone, pacing, and body language. They focus on engaging the audience through confident delivery and accurate reporting.
Using beginner-friendly editing software (e.g. iMovie, Clipchamp or Canva), students combine their footage into a cohesive sequence, adding sound effects, background music, and smooth transitions between scenes.
Formative assessment: 
Peer feedback and teacher observations on script writing, vocal delivery, and technical execution during filming and editing stages.
Summative assessment: 
1- to 2-minute video news report evaluated based on research quality, script accuracy, on-camera performance, editing creativity, and technical execution.
	3, 4

	4.7 Creating a kids’ variety TV show
	Variety TV show production
Focus: Grade 4 kids’ variety TV show production; creative writing, acting, reporting, research, film crew experience
Students work in pairs to produce a 5- to 7-minute kids’ variety TV show, developing skills in acting, reporting, creative writing, research, filming, and editing.
	1, 2, 3, 4, 5



	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	
	Formative assessment:
After watching a segment from a kids’ variety show (such as Behind the News), students identify key features such as storytelling, interviews, news reports, advertisements, and the role of an or introduction/outro presenter.
Students watch a range of segments to understand how meaning is conveyed through storytelling. They then plan and write a script, assigning roles (hosts, intro/outro presenter, advertisement segment, camera operators, editors) and selecting topics such as school news, fun challenges, book reviews or cultural themes. 
Students refine their draft scripts with teacher and peer feedback on clarity, character development and variety before filming. 
Students view and analyse the work of an Aboriginal and Torres Strait Islander filmmaker and present their findings in a format suitable for a variety show. 
Students present drafts of their filmed segments to their peers for feedback considering if the segment is delivered in a clear and engaging manner while applying codes and conventions.
Summative assessment: 
Students film their segments, considering props, vocal delivery, and filming techniques. Students use a device for filming such as a class camera or iPad and edit their show using iMovie or similar software, adding transitions, titles, music, photos, and sound effects.
Students share their edited TV show episode with their peers, demonstrating storytelling and their use of technical skills. They note any feedback and further refinements they need to make.  
	

	4.8 Presenting kids’ variety TV show screening
	Presentation of variety TV show
Focus: Presenting the kids’ variety TV shows in a screening
Formative assessment: 
Students present their kids’ variety TV show to the class in a screening. They consider the intention of the segment, combination of audio and images, sequencing of the segments, and engagement of the audience. 
Summative assessment: 
Use a rubric to evaluate final interview performance and delivery of content. Give students oral feedback.
	1, 5

	4.9 Reflecting on kids’ variety TV show
	Reflection: Variety TV show production and presentation
Focus: Reflection on the production of a kids’ variety TV show; analysing practices and processes
Interview students on their development, production and performance of a variety TV show to determine a goal for improvement and to provide them with feedback.
Summative assessment:
Use a rubric to evaluate final written reflections for understanding of the creative process in developing, producing and presenting a kids’ variety TV show.
	1, 3



Analysis of curriculum coverage
	All achievement standard sentences have been covered, but more time has been allocated to achievement standard sentences 3 and 4 across all units. These involve technical skills, creative exploration, and multiple production stages, so students need time to experiment, refine their work, and troubleshoot to gain hands-on experience.
While all content descriptions have been covered there may be more opportunities to address content descriptions VC2AMA4P01 and VC2AMA4E02. Gaps may exist with VC2AMA4P01 because media sharing focuses on the final presentation, so students spend more time preparing than sharing throughout the process. As a result, informal opportunities for feedback and refinement are limited, making responsible media practice less embedded in their learning. More regular in-class sharing alongside final showcases can build audience awareness and improve their work progressively. VC2AMA4E02 has been included in the units, but, while addressed, it isn't deeply embedded across all units, limiting meaningful engagement. Integrating it into scriptwriting, film analysis, and media production can enhance exploration of Aboriginal and Torres Strait Islander Peoples’ perspectives.
Pre-assessments and formative assessment tasks will determine the areas that need more focused support. Students demonstrate progress through varied assessments, including self-reflection, peer feedback, and rubrics. They apply their storytelling, technical, and creative skills across different units and show evidence of their learning through performances, film productions, and media projects. Some units focus more on specific skills: for example, the editing unit emphasises hands-on experimentation with media production techniques to refine their work.
The monologue unit (3.4) takes significant time but is valuable in developing storytelling, performance, and scriptwriting skills. However, to maintain balance, more focus is needed on animation, coding, and game creation to ensure a broader media arts experience.
Some units allow for the exploration of important topics, including Aboriginal and/or Torres Strait Islander perspectives. For instance, the podcasting unit (4.2) could incorporate environmental, social, and social-emotional development topics, making it more meaningful and relevant. 



Next steps
	Key concepts and skills have been taught, particularly through the monologue unit (3.4), which, while time-consuming, has strengthened students’ acting and scriptwriting abilities. However, there is room to expand the curriculum by incorporating more on animation, coding, and game creation to provide a broader exploration of media arts and digital storytelling.
While content descriptions are covered, gaps may arise in the depth of hands-on practice with media technologies. Additionally, students would benefit from more time to handle equipment and practise filming throughout the unit.
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